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CHAPTER I 
NEED FOR PROFESSIONAL LITERATURE 
CHAPTER I 
NEED FOR PROFESSIONAL LITERATURE 
As a part of his professional as well as his general 
cultural growth, the teacher must make definite provisions 
for a systematic reading program. In preparing young people 
for the world ahead, the teacher must know that world and 
what goes on In It. Immediately upon beginning his teaching 
career he must expand his knowledge and understanding of his 
field. He must continue to study educational advance other¬ 
wise he will fall to make any contributions to his field. 
•♦What Is learned In college Is no more than a foundation. 
It will not suffice even at the beginning, and as the years 
1 
go by this knowledge will become outmoded". As President 
Robert Gtordon Sproul of the University of California has 
eald;^ 
Nothing has handicapped the American educa¬ 
tional plan more than the tendency of American 
citizens to think of schooling as a kind of vaccin¬ 
ation against Ignorance, and to consider that a 
concentrated dose of It In youth makes one Immune 
for a lifetime. Actually, the Immunity lasts only 
a few ye^rs, and unles It Is renewed by periodic 
Inoculations In study and thinking one falls victim 
to a chronic typo of Ignorance which Is often more 
dangerous than the acute form, because the patient, 
Incompetent to recognize the symptoms, doesn’t know 
he has the disease. We meet such chronic sufferers 
from Ignorance everywhere. They look all right on 
the outside; ... But Inside, their minds sire suffer¬ 
ing from atrophy. Instead of thinking through prob¬ 
lems In the light of all available facts, they merely 
(1) Douglass, H.R. and Mills, H.H. Teaching in High 
School p. 559* 
(2) Ibid, p. 559. 
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supply a pattern of opinions based on facts that 
went out of date along with their yellowing diplomas, 
and liberally garnished with prejudices that have 
accumulated In their minds like broken furniture In 
an attic* 
Professional Reading In planning a well-balanced 
program of reading the teacher should reserve some time for 
reading a number of the best current professional books and 
periodicals* No other single means of In-servloe education 
offers greater opportunities for the teacher to keep abreast 
of new developments and trends In the profession than those 
afforded by a carefully planned program of professional read¬ 
ing. Not only should the teacher be familiar with develop¬ 
ments In hlw own field of teaching, but he should be familiar 
with the new and changing concepts of learning and teaching 
In related fields, In order that he may Intergrate his teach¬ 
ing with the total pattern of education. The new methods of 
procedure based upon the evolving concepts of learning and 
teaching which are described In current books and educational 
Journals may often suggest to the Individual teacher ways of 
Improving his method of Instruction. Adaptations of the sug¬ 
gested methods to the conditions of a particular teaching 
situation often lead to even greater refinements In the pro¬ 
cess of teaching. 
New Outlook — Professional reading presents the teacher 
with the opportunity to share In the experiences of other tea¬ 
chers who are seeking to make their teaching more effective. 
The challenge and the stimulation that come from the report 
. 4 - 
of the endeavors of other teachers add zest to the efforts 
of the teacher who la desirous of Improving his own teaching* 
•Perhaps the greatest value which comes from reading a good 
professional book Is that It enables a teacher to recapture 
waning enthusiasms and renew his faith In the power of educa- 
3 
tlon In human affairs* 
Criteria for Selection — Despite the Inherent values 
In professional reading, the author found considerable evidence 
to Indicate that the reading materials of large numbers of 
teachers are very narrow both In scope and In variety* From 
the mass of professional literature the teacher should care¬ 
fully select materials for reading which beat serve his needs. 
No definite prescription can be given that will meet the needs 
of all teachers. An adequate program of professional reading 
should Include elements which provide Information In regard 
k to the following: 
1. Significant development and trends In 
public education* 
2* New concepts of learning and child dev¬ 
elopment* 
3* Promising practices In curricular organ¬ 
ization and teaching procedures. 
4-. Developments and trends In fields related 
to the teacher*8 major teaching field* 
5* Newer practices and teaching materials 
In subjects taught* 
(3) Mehl, Marla Teaching In Elementary School pp. 482 
483* 
(4) Douglass and Mills, op* clt. 5^3 
Aids in Selection — To assist teachers in selecting 
reading materials wisely, many educational groups and ins¬ 
titutions periodically issue lists of selected books and 
periodicals on education. Perhaps the best known of these 
is published each April in the Journal ef the National Ed*» 
uoation Association, which lists sixty of the beat books on 
education published during the year. Many teachers read 
the summaries of articles published in the Education Digest 
and select those in which they are particularly Interested 
to read in their entirety in the Journal in which the arti¬ 
cles were originally published. The Education Index con¬ 
tains a rather complete list of articles on education which 
are published in periodicals. Some of the magazines which 
feature articles of particular Interest to the elementary 
teacher are as follows:*^ 
Elementary School Journal 
Progressive Education 
Childhood Education 
The American Teacher 
The Educational Screen 
Normal InstiMictor and Primary Plans 
School and Society 
The School Review 
The Clearing House 
Professional Crowth — Teachers should continue to grow 
in fiervlce as long as they are in the schools. Deffenbaugh 
(5) Mehl, et al, op. cit. p. 483. 
6 
fwK? dtrimitt th# t#«oh#tr sutt auk# 
li7r^T«a«^ts IB Mt taaohlBg vMlt in tarrio#* First, sooisl 
iJifnstTlsl eonditioBt .xrs oh!tngin^ oontinunllr mkl ths 
Rst adapt thsasslTSs to ths nsv conditions. Second, 
tssehsrs arc not constantlj alert thej vill be unable to 
aaderstazfed the nev eourses of study and new textbooks idiich 
boon approTsd bj the best authorities and thus they will 
bo unable to use then effeotiToly. Third, our aeans of edu* 
cation aust ehango according to cur changing knowledge of the 
child and his growth. Fourth, the teacher should bo permitted 
to serre in preparing courses of study. This work will gire 
6 hia a real aotire for iaproTeaent. 
Seading to Adrance — In order to carry on suooessfully 
the work of instruction, to be of greatest assistance in ad* 
ainistratiTo natters, and to offer young people the fullness 
of opportunity which is their right, teachers find it necessary 
to spend tine, energy, and money in aohiering professional 
growth and adTanceaent. (K>od teaching lies in constant atten¬ 
tion to the expanding and deepening of professional knowledge 
and interests. 
One of the routes to professional eminence follows the 
trail of reading. Teachers* magasines and periodicals are 
now as numberless as the sands of the sea. They are general 
and specific; they are good, bad, and indifferent; some are 
(6) Orem, Alfred The Teacher in Modern Education 
pp. 349-350. 
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Inspiring and others are not; some are scholarly, others 
practical. It is the privilege of the teacher to read many 
professional books and periodicals, make a choice of those 
which will contribute most to his professional growth, and 
then rend those selected consistently and faithfully. Many 
libraries carry a file of the current literature; some lib¬ 
raries have bound volumes of publications running back over 
varying periods of time. 
Building a Professional Library — In books and periodi¬ 
cals the teacher will find direction and help to aid him in 
hie quest for professional growth. References are given in 
monographs, phamphlets, state department publications, re¬ 
search studies, and the United States government bulletins. 
Practically all educational literature has lists of new mat¬ 
erial that may aid the teacher in finding literature in his 
specific field. 
Although there is an abundance of literature for the 
teacher at his beck and call, he must not forget the words 
of Professor L. A. Williams of the University of California 
who said, "there is no substitute ... for the personal sub¬ 
scription and a definite time set apart each week for the 
readings of professional publications. 
Book reviews and abstracts of theses or published re¬ 
search studies provide a lead to many kinds of valuable read¬ 
ing materials. From such leads it becomes a simple matter 
,^(7) WlllluR., L.A. fleoondBry Sohoola for Aa.rloan Youth 
p. kli. 
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to “build a professional library that Is a source of reference 
and Inspiration for continued professional Improvement. The 
larger towns and cities are developing professional libraries 
where the teacher may find a wide variety of reading materials; 
books, reviews, phamplets, textbooks, bulletins, mimeographed 
materials, periodicals, non-*professlonal magazines, and a 
wealth of other material. 
Difficulty Often Encountered Today there is little 
difficulty In obtaining access to an abundance of good pro¬ 
fessional reading material. The teacher’s prime difficulty 
lies In finding the time and having the energy to do the read¬ 
ing. The solution lies, first In determlng that professional 
reading shall somehow be done; second, in working out a def¬ 
inite plan - books, periodicals, and miscellaneous publica¬ 
tions; third, in setting aside certain specific times and 
periods to devote to his reading. The final step. Is to exe¬ 
cute the plan and do the reading. Some reading can be done 
In the evening, some over the week ends, some during the short 
vacations, and much of It during the longer vacations. The 
reading schedule should take Into account these available 
times. The real difficulty lies In overcoming Inertia and 
the tendency to procrastinate, to rationalize, and to find 
an alibi for not settling down to the task, If task It seems. 
Significance of a Professional Library — The profes¬ 
sional library, whether In the school library or In the general 
office, Is as significant as Instructional material, apparatus. 
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and general equipment. To know the available professional 
books« periodicals, and research materials Is worthwhile, 
but even more important is the use that a teacher makes of 
them. 
The Principals* Duty — To many teachers, such terms as 
•centers of Interest,• "activity curriculum," "integration 
of personality," and "scope and sequence" convey vague or 
little meaning. They are terms which have been Introduced 
In connection with curriculum organization, methods of teach¬ 
ing, and the process of learning. Hence, they require care¬ 
ful study and analysis by the teaching staff. The principal, 
as a leader, must keep abreast of the best professional lit¬ 
erature, considering and weighing carefully suggestions and 
recommendations contained In It. He must guide the teachers' 
professlona.1 study so that they also develop professionally. 
Out of this study the staff should grow In understanding, 
skill, and outlook. 
Constructive help may be obtained from outstanding pub¬ 
lications, Lists of book and annual summaries of Investiga¬ 
tions published In various educational periodicals help to 
guide teachers in choosing professional literature work study¬ 
ing. 
The experiments and investigations regarding the selec¬ 
tion and grade placement of subject matter and learning exper¬ 
iences, the effects of purposeful situations as means of learn¬ 
ing, and the relative merits of two or more methods of attain- 
10 
ing the same Instructional ends are other professional Issues 
o 
demanding the staff’s attention. 
Introduction of Study — The Importance of professional 
literature being thus realized, the author sought to determine 
the amount, source, and type of professional literature act¬ 
ually read by selected teachers. The study also attempted 
to estimate the strengths and weaknesses In literature as pres¬ 
ented by the teachers. The nature and purpose of this study 
will be developed In a later chapter. 
(8) Kyte, George The Principal at Work P 324 
ISfSpH ?•;.•»'< '^.Z,, ' ■ : ■-:• ■,> 
J^'- / ■■/- r ! ■ -'i ' •"' ' .'>■■•'• 
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CHAPTER II 
RECENT LITERATURE SURVEYS 
CHAPTER II 
RECENT LITERATURE SURVEYS 
Learning by Doing — Teachers are often heard to state 
that they really started to learn when they started to teach. 
One might say that this illustrates a modern concept of ♦’learn¬ 
ing by doing.” Another well-known principle which teachers 
use with pupils is that learning more readily tsikes place when 
there is a need and interest felt by the leaner. If this is 
a sound principle for children there is reason to believe that 
it would also be profitable for the in-service growth of teach¬ 
ers. 
Recent Surveys — The question arises, how can up-to-date 
methods and techniques be applied in the elementary school if 
teachers do not take advantage of the materials available in 
professional literature, Raymond Simpson found that 37^ of the 
teachers Included in his study had read less than two profession¬ 
al articles in the past month, that only Jkf had read more than 
five articles, and that two-thirds of the teachers spent less 
than two hours per month doing professional reading, Forty per 
cent had not so much as looked at a professional book in the 
same month.^ 
A survey recently conducted by Caylor Morrison obtained 
information from one hundi*ed twenty-three teachers employed in 
midwestern public schools of various sizes. It was found 
(1) Simpson, Raymond ’’Reading Disabilities Among Teachers 
and Administrators'* Clearing House. Oct. 19^^, pp. 85-87. 
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that 22^ reported teaching* In schools where the administra¬ 
tion made no provision for any type of professional reading 
materials. Of the 78^ having some reading materials avail¬ 
able, the range was from a few books to a large collection 
in some Instances, Thirty-one percent of the teachers hav¬ 
ing access to reading material reported that the school*s 
professional library consisted of ten books or fewer. No 
attempt was made to determine the suitability or copyright 
date of these books; however, it Is rather evident that the 
local schools in general are far from adequate in providing 
this type of teaching aid. 
The survey further showed that in the schools having 
some type of professional reading program, had access to 
three magazines or fewer; 64^ had four to ten magazines; and 
22^ had eleven or more magazines. 
As to methods of financing, it was found that approxim¬ 
ately 75^ of the schools having a professional library rece¬ 
ived all support for the service from the district appropria¬ 
tion. Other schools had such methods as teacher cooperative 
funds, activity funds, and various combinations. This evi¬ 
dence points toward such an expenditure being accepted as the 
district*a obligation. 
Comments expressed by one-third of the teachers Indica¬ 
ted a dissatisfaction with their schools* professional read¬ 
ing program. Mention was made of the inadequacy of materials, 
or poor administration and use of those that were available. 
14 
Xany teachers expressed a genuine desire to see an improved 
reading program developed in order to promote their profes- 
sional grovth and a maximum teaching effectiveness. Morri* 
son further found that a system of 14? teachers and nine 
buildings indicated that they had at first a rather adequate 
library of professionpj. and periodicals in the central office 
but found that vas inconvenient for the teachers to use. 
They have nov organized a circulation of the materials so 
2 
that they may be available in the respective buildings. 
Professional Leadership — There are many teachers mho 
are unfamiliar vith the advances made in education. The vise 
administrators recognizes this and talces the necessary steps 
to guide the teacher toward professional improvement. 
3 
Pred Ayer states» •there is not enough facilitation of 
creative initiative or originality of teachers by the adminis¬ 
trative officers in American public schools.* The teacher 
vho has an adequate initial training should cooperate with 
his superiors in malcing the fullest use of the facilities 
given him for such professional stimulation. Ayer feels 
If 
that, *teachers cannot successfully be compelled to become 
professional ... they must become so of their own desire." 
(2) Morrison, Gaylord, ■Professional Reading", Clearing 
House. Vol. 27 (Oct. 1952) PP. IOI-IO3. 
(3) Ovem, Alfred, The Teacher in Modem Sducation 
PP- 30-31. 
(4) Ibid. p. 31. 
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Sharing Ideas — A practice found useful in Minneapolis 
was to mimeograph a description of original methods and mat¬ 
erials successfully employed by any teacher. The name of the 
teacher was attached. The mimeographed copies were distrib¬ 
uted to other Interested teachers in the same city for their 
trial. By mutual good will and generous recognition of one 
another’s worthy efforts, a most effective cooperative staff 
of workers should naturally develop In every school. Only 
by the creation and continuance of such an attitude Is there 
hope for professional advancement among the elementary teachers,^ 
Adequate Library — Much has been said regarding the des¬ 
irability of professional growth on the part of the teachers 
In service and the need for having supervisory officers and 
supervisory techniques that will stimulate this growth; yet 
Otto states, "few elementary schools have provided, to say 
nothing of having exploited the possibilities of, a profess¬ 
ional library for teachers within each elementary school. •* 
Regarding the professional library for teachers, Engel- 
hardt makes the following statement:^ 
The professional library should contain a com¬ 
plete historical file of all textbooks which have 
been used in that particular public school system, 
and also samples of the most modern Instructional 
materials In the various subject fields. This lib¬ 
rary collection should Include the yearbooks and 
publications of the learned educational societies 
and associations and the significant bulletins and 
reports of the state department of education, of 
the United States Office of Education, and of the 
(5) Ibid. p. 32. 
(6) Otto, Henry, Elementary School Organisation and 
Administration, p. 381. 
(7) Engelhard!, Fred, Public School Organization and 
Administration pp. 414-415. 
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superintendent of schools of comparable school 
districts. Teachers and other staff members should 
have available for use a selection of the best 
books on method, technique, supervision, and admin¬ 
istration, The professional Journals should be among 
the periodicals which are made available primarily 
for use by the staff. 
It would be well If the professional books could 
be housed In a separate library adjoining the teachers* 
workroom or made available there. The professional 
workroom should be attractive and well arranged for 
Individual study and for conference work. The teacher 
should be able to work In the library during free 
periods or when ever It Is convenient. In the small 
school system a profes-lonal library adjolng the 
superintendent's office la desirable. The professional 
may also serve as a conference room and for board meet¬ 
ings, 
Dougherty, (kjrman, and Phillips state that,® ‘*an adequate 
professional library for an elementary school should Include, 
among other materials, a collection of the best books on meth¬ 
od, technique, supervision and administration, and the chief 
professional Journals. The yearbooks and publications of the 
educational societies, together with the more Important bulle¬ 
tins of the state departments of education and the United States 
Office of Education, should be Included, Sample copies of 
the most recently published Instructional materials should be 
available there. *• 
If teachers have access to an adequate professional lib¬ 
rary, an Important problem concerning In-servloe growth Is 
solved. The responsibility for taking advantage of this lib¬ 
rary remains with the teacher. As William Burton says,^ 
(8) Dougherty et al. Elementary School Organisation 
and Management p. 235* 
(9) Burton, William Intrdduotlon to Education p. 709. 
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•* ... no teacher, be she over so conscientious and energetic 
In her work, can ever do the best for her pupils If she falls 
to keep up with the constant and rapid advance of educational 
thinking. 
Summary -- Many schools and teachers are doing little 
to utilize the potentialities of in-^servlce growth through 
profeaslonval reading material, In spite of a widespread knowl¬ 
edge of their value. In oi^er to have the library function 
It must be given both financial support and careful adminis¬ 
tration. If the administration Is lax, then the teachers must 
lead the way and show the value that Is accrued from such a 
program. 
CHAPTER III 
MATURE AND PURPOSE OP THE STUDY 
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CHAPTER III 
NATURE AND PURPOSE OP THE STUDY 
The Problem — It waa the intention of this study to de¬ 
termine the amount, type, and source of professional literature 
that the elementary teachers In selected elementary schools of 
Western Massachusetts have read since September, 1951* The 
author also sought to discover the extent to which the teachers 
read their professional literature. The teachers were also 
asked to evaluate professional literature as It applied to their 
teaching situations* 
Subjects — For the purpose of this study the author 
chose teachers from towns of four classlfloatlonss town under 
2,500, towns between 2,500 and 6,000, towns from 6,000 to 10,000 
and towns over 10,000. One hundred teachers were questloned- 
twenty-flve of them being from each classification. All the 
elementary grades were represented In the selection. The pro¬ 
fessional preparation of the teachers extended from two years 
of Instruction In Normal Sohrols to those who had educational 
credits beyond the Master's Degree, The experience of the 
teachers extended from one year to thirty-two years. 
Procedure — A checklist questionnaire included fifty- 
nine books, twelve periodicals, and nine yearbooks recommended 
by the following organizations and authorities: Research Div¬ 
ision of the National Education Association; Association for 
Supervision and Curriculum Development; Mary A. O'Rourke, State 
Elementary Supervisor; Department of Education at the Univer¬ 
sity of Massachusetts; Massachusetts Teachers Federation; 
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National CoramlBSlon on Teaoher-Eduoatlon and Professional 
Standards; National Society for the Study of Education; Educa¬ 
tion Index; Department of Elementary School Principals; Ameri¬ 
can Council on Education; United States Office of Education; 
Department of the Interior, Bureau of Education; and the Fed¬ 
eral Security Agency, Washington, D. C. 
The bibliography was divided Into three sections; books, 
periodicals, and yearbooks. The subjects were requested to 
check whether they had read the entire book, read the book for 
general Interest, or read the book to solve a problem. This 
problem could have been a teaching situation or perhaps the 
professional literature was used as a reference for a profes¬ 
sional course. The teachers were asked to check the periodi¬ 
cals and yearbooks In the same manner. In order to check the 
literature, the teacher must have read It since September, 1951* 
The subjects were asked whether or not professional lit¬ 
erature aided them In their teaching, and If they periodically 
purchased literature. The teachers checked the approximate 
amount of money spent per year on professional literature. 
In order to determine the source of literature for the teachers, 
they were given the following choices to check; School Library, 
Town or City Library, Personal Library, School Department 
Library, College Library, and they were also given the oppor¬ 
tunity to list other sources. 
Questions were listed to determine whether or not the 
teachers felt their system had an adequate professional library. 
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and If It was accessible to them. They were asked to select 
from the following locations; Superintendent’s Private Office, 
Superintendent’s Outer Office, Principal’s Private Office, 
Principal’s Outer Office, Teachers’ Room, and space was left 
for them to write In other locations. 
The teachers were asked If they felt they had time to 
read professional literature, and whether or not they felt that 
school time should be set aside for this purpose. They supplied 
Information as to whether or not professional literature should 
be stressed In undergraduate and graduate study. They were 
further asked to check whether or not teachers should be required 
to read special readings In their field. Information was ob¬ 
tained as to their number of years in the teaching profession 
and degrees conferred upon them. 
In order to determine the strong points In professional 
literature, the teachers were asked to check the following 
choices and/or add others; to the point, solves every day 
problems, easy to understand, and easy to apply. To determine 
the weak points In professional literature they were requested 
to check the following choices and/or add others; vague, Im¬ 
practical, theoretical and can’t be applied to your situation. 
Distribution of the Questionnaire — Before contacting 
the teachers, the writer received authority to do so from their 
Superintendent of Schools. In some cases oral permission was 
given, but In most cases the author was given a letter of In¬ 
troduction to be presented to the principal of the school. 
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Most of the teaching principals had Instructions not to talk 
to salesman and the like unless they had the authorization 
from the Superintendent. This Is an excellent administrative 
practice, since It eliminates a great dei^l of needless Inter- 
x*uptlon of the valuable teaching time of the principals and 
teachers. 
The author, after receiving authorization from the Super¬ 
intendents of Schools, visited the principals and explained the 
nature and purpose of the study. The teachers were then app¬ 
roached and given the questionnaire with full explanation. 
Attached to the questionnaire was a stamped envelope addressed 
to the author. 
During the Interview with the teachers, the author explain 
ed the necessity for validity In the checking of the question¬ 
naire. In a brief chat with the teachers the writer hoped to 
Increase the validity of the study and the number of returns. 
The subjects were Informed that since there was no Identifica¬ 
tion of any nature their Individual information would be held 
In strictest confidence. Although this was an excellent tech- 
nlque for assuring confidence. It made It Impossible for the 
author to contact teachers who had failed to return the ques¬ 
tionnaire, In some cases the principals distributed the ques¬ 
tionnaires, The author was given full co-operation by the 
superintendents, principals, teachers, and all others that he 
contacted for this study. Although this method of distribution 
requires more time than other methods, the author was able to 
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acquire a wealth of information that would ordinarily not he 
obtained If personal contact was not established* 
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RESULTS 
Percentage of Replies — The author distributed one hun** 
dred checklist questionnaires to four groups of teachers; 
twenty»*flve to teachers In elementary schools with a population 
of 2,500 or less; twenty-five to teachers In elementary schools 
In towns with a population between 2,500 to 6,000; twenty-five 
to teachers In elementary schools with a population between 
6,000 and 10,000 and twenty-five teachers In elementary schools 
of 10,000 or more. 
In order to compare the percentages of returns for the 
questionnaires as well as the percentages of those who failed 
to reply, Table I la shown below. 
Table I 
Comparlslon of Returns 
Population of 
Towns 
Croup No. of Teachers 
Interviewed 
Percentage of 
Returns 
Under 2,500 A 25 68^ 
2,500 to 6,000 B 25 %% 
6,000 to 10,000 C 25 68^ 
Over 10,000 D 25 88^ 
Totals 100 15% 
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Prom Table I It Is to be noted that teachers In towns 
with a population under 2,$00 and between 6,000 and 10,000 
had the lowest percentage of returns while teachers In towns 
of 10,000 or over had the highest percentage of returns, and 
the total percentage of returns was seventy-five. Due to the 
method of distribution of the questionnaires, which was men¬ 
tioned earlier In this discussion, no follow-up letters were 
sent to any of the subjects. From Table I the reader will 
note that each of the four groups of subjects was designated 
by the letter A, B, C, or D, As the discussion continued, 
these letters were used in place of the population of the towns. 
Experience of the Sub.leots — Table II, which follows, 
will give the reader Information concerning the number of 
years of experience the teachers who took part In this study 
had In teaching. 
Table II 
Experience of the Subjects 
Years of Experience A B 0 D Total 
Up to three 5 1 8 4 18 
Three to five 2 3 2 4 11 
Five to ten 2 2 1 2 7 
Over ten 6 13 4 11 3^^ 
• 27 - 
From Table II It will be discovered that only eighteen 
of the teachers who took part In this study had less than three 
years of teaching experience. It la to be noted from the fore¬ 
going Table that thirty-four of the subjects entered the field 
over ten years ago, and since that time much research has been 
done in the field of education which would prove to be very 
valuable to the elementary school teacher. 
Professional Training of the Subjects — Table III shows 
the degrees held by the teachers who took part In this study. 
Table III 
Number of Subjects Holding Degrees 
Degrees A B 0 D Total 
Bachelor's 8 9 15 19 51 
Master's 1 k 0 4 9 
Doctor's 0 0 0 0 0 
No Degree 8 9 2 1 20 
Of the seventy-five teachers who answered the question¬ 
naire, It will be discovered In the above Table that 68^ of 
them hold a Bachelor's degree; only 12^ have earned their 
Master's degree; and have no degree. It Is Interesting 
« 
to note In Table III that Groups A and B, towns with a popu¬ 
lation udder 6,000 have 4?^ of the teachers respectively with¬ 
out degrees; while In Groups C and D there are only 12^ and 
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4,5^ respectively without a degree. This could be due to the 
higher salary In the latter two groups. 
Sources of Professional Literature — Table IV, which 
follows, compares the various sources of professionallitera¬ 
ture of the four groups. 
Table IV 
Sources of Professional : Literature 
Sources of Literature A B 0 D Total 
School Library 6 8 1 10 25 
Town or City Library 7 8 5 11 31 
Personal Library 12 9 8 10 39 
School Dept. Library 8 9 7 16 40 
College Library 8 7 10 11 36 
Others 1 1 0 0 2 
From the above Table the reader will note that the school 
library received the fewest number of checks as a professional 
library. This library would probably be located In the prin¬ 
cipals* office or teachers* room. This shows a definite lack 
of professional literature In a readily accessible place. It 
Is surprising that the town or city library would rank above 
the professional library In the teachers* school. Of the sev¬ 
enty-five who sent In return, It Is Interesting to note that 
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only thirty-nine listed a personal library as a source of pro¬ 
fessional literature* The author discovered that each town 
he visited had somewhat of a professional library operated by 
the school department, yet only forty out of seventy-five lis¬ 
ted It as a source of literature. From Table II the reader 
will also note that a large number of the subjects have more 
than one source of professional literature at their disposal. 
This Is as It should be. Two teachers had other sources of 
literature: (1) bookmobile, (2) a friend‘s library. 
Pi*ofes8lonal Literature Aids the Teacher — Table V, 
which follows, Is quite Interesting In that It tells the reader 
whether or not the elementary teachers who took part In this 
study think that professional literature aids them in their 
teaching. 
Table V 
Literature As An Aid 
Does literature aid 
you in your teaching? A B 0 D Total 
Yes 17 17 12 22 68 
No 0 0 3 0 3 
Blanks 0 2 2 0 k 
Prom the above Table It Is heartening to see that the 
subjects overwhelmingly feel that professional literature 
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aids them In their olaseroom work. 
Periodio Purchase of Literature — Prom Table V It was 
noted that a large number of the subjects felt that profes¬ 
sional literature aided them in their classroom teaching. 
Table VI, which is found below^ shows how many of these same 
teachers periodically purchase professional literature. 
Table VI 
Number of Teachers Periodically Purchasing Literature 
Do you periodically 
purchase professional 
literature? A B C D Total 
Yes 14 12 8 15 49 
No 2 4 6 6 18 
Blanks 13 3 1 8 
The above Table shows that forty-nine teachers periodi¬ 
cally purchased professional literature while eighteen failed 
to do so. The reader will remember that Table V showed that 
sixty-eight felt that it was an aid to them in their teaching. 
It is possible that many teachers have the use of literature 
purchased by some other person or agency. It is interesting 
to note that in Group C only eight out of seventeen periodi¬ 
cally purchased, and in Table V in that scene Group, twelve 
out of seventeen felt that professional literature aided them 
in their teaching. 
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The author also sought to determine the approximate 
amount of money expended each year by the teachers to purchase 
professional literature. Table VII, which follows shows how 
much money la spent for literature by the subjects each year. 
Table VII 
Yearly Expense for Professional Literature 
Yearly expense for 
literature A B G D Total 
$5,00 to $10,00 13 13 9 9 44 
^10.00 to I25.OO 2 4 3 7 16 
Over $25,00 0 0 1 1 . 2 
Prom the above Table the reader will note that forty-'four 
teachers spend from five to ten dollars a year on professional 
literature. If a teacher earned |2500 a year and spent from 
five to ten dollars a year this would amount to *2% to of 
her yearly salary. To go one step further, If a teacher earned 
$2500 and spent from ten to twenty-five dollars on literature 
per year, this v;ould amount to .4^ to \% of her yearly salary. 
Prom recent statistics It Is quite evident that the average 
teacher Is earning more than $2500, which would make the per¬ 
centage spent yearly on professional literature much smaller. 
When one takes Into consideration the fact that out of 
this yearly expense comes money expended by the teacher to 
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purchase professional literature used In additional courses 
In education, he wonders to what extent the teachers are taking 
advantage of the many professional courses offered. 
Prom Table VII the reader will also note that thirteen 
subjects spent nothing or less than five dollars per year for 
professional literature. 
Location of Library -- One of the most Important factors 
in developing an Interest In professional literature on the 
part of the teachers, Is to have the library located In such 
a place so as to be readily accessible for the teacher. The 
subjects were requested to check the locations of professional 
libraries for their use. 
Table VIII 
Locations of Professional Libraries 
Locations A B 0 D Total 
Superintendent's Private 
Office 11 13 0 13 37 
Superintendent's Outer 
Office 2 2 12 4 20 
Principal's Private 
Office 1 2 1 * 0 4 
Principal's Outer 
Office 0 2 1 3 6 
Teachers' Room 3 5 1 11 20 
Others 0 0 1 2 3 
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From the above Table It Is to be noted that the Superin¬ 
tendent *8 Private Office ranks high as a location for profes¬ 
sional literature. During the author's visits to the towns 
Included In this study, he discovered that In all Groups ex¬ 
cept Group C there was a professional library located In the 
superintendent's private office. However, If one studied 
Table VIII closely, he would discover that twenty-one teachers 
were unaware of this library. Who Is to blame for this lack 
of knowledge on the part of the teacher? Is It Ignorance on 
the part of the teachers? Surely their Is something they 
should know. Or rather, should the blame be placed on the 
doorstep of the administrators for their failure to circulate 
Information as to the location of the library and Its contents. 
The author further discovered that the Superintendents' In 
Groups A and B did not have an outer office, yet It Is Inter¬ 
esting to note In Table VTII two teachers In each group In¬ 
dicated that there was a professional library located In the 
nonexistent office. This would seem to offer additional evi¬ 
dence that some teachers are unfamiliar with the offices of 
the administrations. In Group 0, out of the seventeen teachers 
who sent In replies, only twelve indicated the existence of 
a professional library In the outer office of the superinten¬ 
dent of schools. 
It Is Interesting to note In Table VIII that twenty tea¬ 
chers have access to a professional library In their teachers' 
room. Eleven of these subjects are teaching in towns with a 
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population of 10,000 or over, and the reader must take Into 
consideration that many of the elementary schools In small 
towns Ipok the facilities of a teachers* room. 
Three of the teachers added the Elementary Supervisor's 
office as another source of professional literature. A ques¬ 
tion could very well he raised as to why the other teaqhers 
In the same system did not Indicate this. 
Adequate Professional Libraries — All the systems In¬ 
cluded In this study have some form of a professional library. 
However, It Is very Important that the library be adequate to 
take care of the needs and Interests of the teachers expected 
to use It. Table IX below points out to the reader whether 
or not the teachers who took part In this study felt their 
libraries adequate. 
Table IX 
Adequate Professional Libraries 
Does your system have 
an adequate library? A B C D Total 
Yes 8 7 14 33 
No 9 9 8 3 29 
Blanks k 2 2 3 X3 
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Prom Table IX the reader can clearly see that the teachers 
who took part In this study do not feel that their school Is 
operating an adequate professional library. It la quite Inter¬ 
esting to note the difference between Group A and Group D. 
In Group A 69^ of the teachers feel that their library Is not 
adequate as compared to only 18^ In Group D, Over half of 
the teachers In Groups B and C feel that their library la not 
adequate. One wonders what the picture would be If the thir¬ 
teen teachers who left the question blank had chosen to ohedc 
It. 
Accessibility of the Library — It matters little whether 
or not a school system has an adequate professional library, 
if It Is not readily accessible to those who use It - the 
teachers. The following Table Indicates whether or not the 
subjects felt their library accessible to them. 
Table X 
Accessibility of Libraries 
Is your professional 
library accessible to 
you? A B C D Total 
Tea 8 12 9 19 48 
No 3 4 1 0 8 
Blanks 6 3 7 3 19 
Prom this Table It Is quite evident that most of the 
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teachers who checked the question felt that the library was 
accessible to them. However, the significant factor In Table 
X Is the large number of teachers who left this question blank. 
It is Interesting to note from the above Table that none of 
the teachers In Oroup D stated that their library was not acces¬ 
sible to them. Some of the subjects In Q-roup A teach In school 
unions where the superintendent's office Is from ten to fifteen 
miles from their school. 
Sufficient Time for Professional Literature — One oftens 
hears teachers lamenting that they do not have sufficient time 
to read professional literature. Table XI below shows whether 
or not the teachers who took part In this study felt they had 
time for professional literature. 
Table XI 
Time for Reading Professional Literature 
Do you have time to read 
professional literature? A B 0 D Total 
Tee 10 9 10 9 38 
No 6 8 4 12 30 
Blanks 1 2 3 1 7 
It Is Interesting to note In the above Table the differ¬ 
ence between the teachers In the various Groups, In Group C 
71% of the subjects felt that they had time to read professional 
literature as compared to only 43^ In Group D. 
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Sohool Time for Professional Literature -- One of the 
most Important factors In professional reading Is finding the 
neceeeary time. It is quite true that the day of the elemen¬ 
tary school is a busy one. Yet, the most Important things 
should come first, and it is up to the teacher to see that 
this is done. Unless the teacher carefully watches the use 
of her time she will undoubtedly waste a great deal of it 
needlessly. The subjects were asked if they thought that school 
time should be set aside for professional reading. The answers 
to this question are tabulated in Table XII below. 
Table XII 
School Time for Professional Literature 
Should school time be 
set aside for profes¬ 
sional reading? A B C D Total 
Yea 3 3 3 10 19 
No 13 Ik 10 9 46 • • 
Blanks 1 2 k 3 10 
If the numbers in the foregoing Table are turned into 
percentages, it will be found, in the overall picture, 71^ of 
the teachers felt that school time should not be set aside 
for professional reading. Uroups A, B, and 0 went along with 
the majority 81^^, 82^ and 77^ respectively. However, it 
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should be noted In Table XII that only of the teachers In 
Group D felt that school time should not be set aside. It 
must be remembered that 13^^ of the teachers who replied, left 
this question blank. 
It Is evident from Table XII that most of the elementary 
teachers who took part In this study would prefer to do their 
professional reading outside of school time. This would mean 
that provisions must be made In the professional library which 
permits teachers to take books out overnight, over the weekends 
and on vacations, Furthur planning must be made In order to 
eliminate books and periodicals from being kept out of circu¬ 
lation for a long period of time. 
Special Readings — There are times when the principal 
or the elementary consultant comes across a teacher that def- 
Inately needs help In the art of teaching. Usually the con¬ 
sultant can refer the teacher to some valuable professional 
literature that will perhaps aid her In her difficulty. There 
are times when supervisors often come across particular Infor¬ 
mation that Is pertinent to certain fields In elementary edu¬ 
cation, Table XIII which follows shows the reaction among the 
subjects when they were asked If they should be required to 
read this special literature. 
Table XIII 
Required Professional Reading 
Should teachers be re¬ 
quired to read certain 
professional literature? A B G D Total 
Yes 6 11 9 17 43 
No 8 6 5 5 24 
Blanks 3 2 3 0 8 
It Is Interesting to note t In Table XIII, that 64;6 of 
the teachers who checked this tern felt that certain readings 
In their field should be required as compared to only 36^ who 
felt the opposite. Groups A, B, C i, and B checked In the afflr 
matlve 43^, 68^, and 77^, respectively. It Is also quite 
Interesting to note In the above Table that only of the 
teachers In Q-roup A checked In the affirmative as compared to 
77^ In Group D. The writer in his visit found that the super¬ 
visor In Group D regularly circulated articles of particular 
Interest to the teachers. M the end of each school year, the 
teachers are required to make out a report on the professional 
literature they have read during the school year. Evidently 
the teachers as shown In Table XIII agree with the administra¬ 
tions In this plan. Although 11^ of the teachers who sent In 
their questionnaires failed to check this question, It will 
be noted that none of the subjects In Group D left this Item 
blank 
1^0 ^ 
Emphaala on Professional Literature — In the professional 
training of prospective teachers every attempt Is made to In¬ 
still good habits of teaching. Yet at times one wonders If 
any attempt Is made to acquaint them with professional litera¬ 
ture, When problems come up In their teaching, at a later date, 
they should be familiar enough with literature to know where 
to look for possible solutions. The teachers were asked If 
they thought professional literature should be stressed In 
undergraduate and graduate study. Table XEV below la a tabu¬ 
lation of their answers. 
Table XIV 
Professional Literature In Undergraduate and Graduate Study 
Groups Undergraduate Graduate 
Yes No Yes No 
A 11 0 9 0 
B 18 X 16 0 
C 13 2 12 1 
D 19 2 20 1 
Totals 61 5 47 2 
The reader will note In Table XIV that 9Z^ of the sub- 
Jects felt that training In professional literature should be 
stressed In undergraduate study, and 96^ felt the same about 
graduate study. 
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Strong Points In Profeealonal Literature In an attempt 
to discover the strong points In professional literature the 
teachers were requested to check the appropriate blank on the 
questionnaire. In Table XV below, the strong points are tab¬ 
ulated. 
Table XV 
Strong Points In Professional Literature 
Strong Points A B C D Totals Percent 
To the point 4 3 4 3 14 17 
Solves everyday 
problems 8 10 3 17 38 
Easy to under¬ 
stand 3 3 7 4 17 20 
Easy to apply 1 4 1 4 10 12 . 
Others 1 4 0 0 5 6 
From Table XV It will be noted that of the subjects 
felt the strongest point In professional literature was that 
It solved everyday problems. The subjedts had an opportunity 
to check as many as they wished, but It Is Interesting to note 
that only eighty-four strong points were checked by the seventy- 
five teachers. Groups A, B, and D felt that professional lit¬ 
erature solved everyday problems with ^7^, 42^, and 60^ res¬ 
pectively; while only 20^ of the subjects In Group C checked 
In like manner. From Table XV the reader will discover that 
only 20% of the teachers felt that professional literature was 
easy to understand. Six of the respondents wrote In additional 
strong points: (1) two thought that professional literature 
stimulated thinking, (2) three felt that It kept them In touch 
with current research, and (3) one teacher felt that It was 
a good source for educational Ideas, 
Weak Points In Professional Literature — In order to de¬ 
termine the weak points In professional literature the subjects 
were requested to place a check on the appropriate blank on the 
questionnaire. Table XVI below, shows the weak points In pro*- 
fesslonal literature designated by the subjects. 
— Table XVI 
Weak Points In Professional Literature 
w 
Weak Points A B C D Total Percent 
Vague 1 6 2 4 13 13 
Impractical 4 6 1 6 17 16 
Theoretical 12 11 12 17 48 46 
Can’t be applied 
to your situation 3 10 4 7 24 23 
Others 1 1 0 0 2 2 
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From Table XVI the reader will note that of the res¬ 
pondents felt that the weakest point In professional literatiire 
Is that it Is too theoretical. To take a closer look one will 
discover that in Groups A, B, C, and D the subjects checked 
this item 57%9 33%* 68^ and 50% respectively. Apparently the 
teachers were not in agreement as to the strengths and weak¬ 
nesses of professional literature. In Table XVI 2% of the sub¬ 
jects added that pertinent educational information in their in¬ 
dividual fields could not be found in professional literature. 
Amount of Literature Read by the Average Teacher — In 
Table XVII the author tabulated the amount of literature read 
by the average teacher from the recommended professional biblio¬ 
graphy since September, 1950, 
Table XVII 
Number of Books Read by the Average Teacher 
Books A B 0 D Total 
Read entirety 2 2 4 5 3.4 
Read to solve 
a problem 3 2 4 4 3.5 
Read for gen¬ 
eral interest 1 2 2 3 2,0 
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It will be noted from Table XVII that the average respon¬ 
dent read only 3*^ professional books In the last three years; 
3.5 books to solve an educational problem; and 2.0 books for 
general Interest. The reader will discover from Table XVII 
that the average teacher In (Jroup D led all other Groups. 
Table XVIII, which will be found below, shows the amount 
of professional periodicals read by the average respondent 
from the recommended bibliography since September, 1950. The 
subjects were asked to check the periodicals which they had 
read In their entirety; periodicals which they had road parts 
of to solve a teaching problem, and periodicals in which they 
had read articles for general Interest. 
Number of Periodicals Read by the Average Teacher 
Periodicals A B 0 D Total 
Read entirety 2.23 .50 .94 .21 1.46 
Read to solve a 
problem .70 .50 .58 1.04 .73 
Read for general 
Interest 1.41 3.63 2.52 2.40 2.52 
It will be noted from Table XVIII that the average teacher 
In Group A read 1.29 more professional periodicals than the 
highest average teacher In the other three Groups. The fore- 
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going Table shows that professional literature is used very 
little in aiding teachers to solve their problems in the 
classroom. 
Table XIX below shows the amount of professional year¬ 
books read by the average respondent since September, 1950, 
Number of Yearbooks Read by the Average Teacher 
Yearbooks A B C D Total 
Road entirety .12 .00 .11 .18 .11 
Read to solve 
a problem 
.25 .21 .11 .82 .37 
Read for general 
interest 
.05 • 31 .00 • 5^ -25 
The average amount of professional yearbooks read by the 
teachers in Group D lead all other Groups, In comparing Tables 
XVII and XVIII with Table XIX the reader will note that of the 
three types of literature, yearbooks are read the least. This 
is perhaps due to the lack of yearbooks in professional libraries. 
Table XIX shows that yearbooks are grossly neglected as a valu¬ 
able source of current educational material. It is surprising 
to find that none of the teachers in Group A have read a com¬ 
plete yearbook in the last three years, and none of the teachers 
in Group 0 have likewise read a yearbook for general interest 
during the same time. 
— ^^6 •• 
Literature Most Frequently Read — In tabulating the res- 
ult8| It waa observed that many of the respondents indicated 
that they read many of the same books and periodicals. This 
would seem to show that, of the literature available, these 
were considered the most helpful. Below is a list of professional 
books and periodicals most frequently checked by the respondents. 
Books 
Averlll, Psychology of the Elementary School Ghi3^d. 
New iorkVLongmans, Green and Company, 1949. 
Bond, Guy and Sva, Teaching the Child to Read. 
New York; Macmillan Company,19^3. 
Brueokner and Grossnickle. How to Make Arithmetic 
Meaningful. Phlladaphial " Winston dompany, 194?. 
Doloh, EdwaxHi, Better Spelling. Illinois; Gerrard 
Company, 19^2, 
Gates, Arthur. The Improvement of Reading. New York; 
Macmillan Company, 19^7. 
Gessell and Llg. The Child From j^iye to Ten. New 
York: Harper and Brothers, 1946. 
Hildreth, Gertrude. Learning the Three R*s. Minn-- 
esota: Educational Test Bureau, 19 
McKee, Paul. The Teaching of Reading in the Elemeu’^ 
tary Bohoolil Boston; youghton-Mifflln Company, 
1958*; 
McKowan and Roberta, Audio-Visual Aida to Instruction. 
New York; McGraw-Hill Company, 19^0. 
Morton, R. L, Teaching Arithmetic in the Elementary 
School. Chicago; Silver Burdett Company, 1939. 
A 
Wesley and Adams. Teaching the gooial Studies in the 
Elementary School. Boston; Heath and Company, 
1946. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
The tabulation of responses In this study indicated that 
a large number of the subjects failed to recognize the profes¬ 
sional library operated by their school system as a source of 
literature. The author discovered that each system had such 
a library. One could conclude from this that many teachers 
either are unfamiliar with the library or do not consider It 
as a source available to them. 
It was surprising to note that, although most of the tea¬ 
chers felt that professional literature aided them In their 
teaching, they failed to take advantage of this means of Im¬ 
provement. This was further noticed In the fact that many of 
the respondents do not periodically purchase professional lit¬ 
erature. The majority of the teachers spend from five to ten 
dollars or less per year on literature. The author found that 
In one town teachers were allowed to purchase various books for 
which they were later reimbursed by the school department. The 
average teacher In this town read more professional literature 
than did the teachers In other towns. This seems to be a good 
method, since It allows the teacher to acquire any particular 
Information that she may desire. In this case, the teacher Is 
seeking out the Information rather than waiting for It to be 
made available by the school department. 
All of the superintendents except one had a professional 
library located In their private offices. The majority of the 
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respondents felt that the library was accessible to them, al¬ 
though a large number of them felt that It was Inadequate, It 
was discovered that over 50^ of the respondents In towns under 
10,000 Indicated that their professional library was Inadequate 
as compared to only 18^ In towns over 10,000. It appears that 
the administrators In the latter towns are more aware of the 
values derived from professional literature. 
The teachers In Groups A, B, and C felt they had sufficient 
time to read professional literature and school time should not 
be alloted for this purpose. However, the majority of respon¬ 
dents In Group D felt they did not have sufficient time for 
reading, and Indicated that school time should be set aside. 
It was Interesting to note that these same teachers read more 
professional books and yearbooks than did the respondents that 
Indicated they had sufficient time. 
Most of the teachers felt they should be required to read 
professional literature. The largest percentage of these were 
In Group D. Although the teachers In Group D wore not required 
to read professional literature, the author learned that super¬ 
visory assistance was responsible for particular Information 
being circulated. 
The subjects made the Importance of professional literature 
evident in teaching when over 90% Indicated that It should be 
stressed In both undergraduate and graduate courses. 
The author discovered In his Interviews with the subjects 
that many of them were unfamiliar with periodicals and yearbooks 
as a source of educational Information. 
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The majority of the subjects felt that the strongest point 
In professional literature was that it helped them to solve 
everyday teaching problems. With this as the strongest point, 
It was surprising that the average teacher read as little as 
he did. The majority of teachers Indicated that professional 
literature was too theoretical. It Is Interesting to note 
that almost the same percentage of subjects said that litera¬ 
ture helped them solve everyday problems and that it was too 
theoretical. It is quite evident that the teachers did not 
agree in the strong and weak points. 
The average teacher In Group D read more professional 
books than did the teachers In smaller towns. The teachers 
indicated that they read to solve a problem rather than for 
general Interest. However, they read periodicals more for 
general Interest, The average teacher tends to read more pro¬ 
fessional books than periodicals. The type of literature read, 
the least was yearbooks published by various educational organ¬ 
izations, The reason for this could be that many of these 
valuable books are not made available to teachers in the pro¬ 
fessional library. 
In-Service Growth of Teachers — The responsibility for 
a well-planned program of teachers* Improvement rests upon 
administrators and supervisors. They should base promotions 
and salary increases upon evidences of professional growth. 
By their policies they can challenge teachers to meet ever- 
rising standards or they can lull them Into complacency. 
- 52 - 
The teachers In smaller schools and even In many large 
systems, however, cannot afford to delay self-improvement until 
It receives official sponsorship and recognition. By starting 
at once upon their own Initiative they will soon be able to 
pass on to better positions In better administered schools. 
The capable and ambitious teacher who wants to grow profession¬ 
ally has available a number of promising opportunities and 
means. One weakness mode evident by this study was that many 
teachers felt that the school department library was not ade¬ 
quate or readily accessible to them. 
Professional Library Club — A suggestion to overcome this 
situation would be for teachers to form clubs for the purpose 
of securing the desired materials. The author recommends that 
this club be limited to a small number of teachers In the same 
school. To give an example, If six teachers each contributed 
fifty cents per week. It would be possible for them to purchase 
three or four books a month which would build a professional 
library of thirty to forty books In the course of a school year. 
Using this same method, professional periodicals and yearbooks 
could be purchased. The teachers* room would be an Ideal loca¬ 
tion for this type of library. It would be possible for lit¬ 
erature to be purchased In all the elementary fields. Olub 
members would find their library a valuable source of Informa¬ 
tion when taking a professional course. It must be added that 
administrators would be very likely to extend the library when 
evidence of Interest Is shown. From Information gathered from 
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all the teachers, It was discovered that many schools lacked a 
suitable location for a professional library should an adequate 
one be provided. 
Professional Library^Workshop In a great many of the 
large modern schools there Isn^t available space for a profes¬ 
sional library or a teachers* workshop. This room should not 
take the plsoe of a teachers* room, but rather be an additional 
room: a room that can serve as a professional library and a 
faculty meeting room. When discussing various teaching prob¬ 
lems, it would be possible to consult educational writings on 
the subject without any delay In time. This method of faculty 
discussion should be fostered by the administrator. The lib¬ 
rary-workshop would be an excellent place where the teacher 
and supervisor could Informally discuss problems and use pro¬ 
fessional materials. 
The professional library-workshop should not be forced on 
the teachers. If this Is done, all value of the project Is for¬ 
ever lost. The principal and supervisor should guide the pro¬ 
ject so that it develops to fill and answer the needs of the 
Individual teachers. It Is very Important that this not be 
relegated to a point where It comes a task for the teachers. 
In the beginning there should not be any criteria for the sel¬ 
ection of books and materials which the teachers may bring from 
their personal libraries - better selection can follow later. 
A teachers* pool can purchase a few professional periodicals. 
An Important thing for the administrator to keep In mind Is 
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the spirit of the teachers toward the project. If the plan Is 
carried out well, the teachers will become Interested enough 
to write for bulletins and reports from various federal and 
state agencies to Increase the scope of the library. 
If the project develops under expert management, it should; 
(l) bring the entire faculty to appreciate the Importance of 
developing a professional llbrary-^workshop; Important both as 
an Incentive and as a means of professional growth; (2) develop 
In the teachers a professional stimulus to accumulate materials 
of local, state, and national significance and thus contribute 
to the community welfare; (3) secure and equip a sepgirate room 
for the library-workshop In which the teachers could work In¬ 
dividually or In groups without Interruptions, 
dulde to Professional Reading — Many of the subjects felt 
that they did not have sufficient time to read professional lit¬ 
erature, Therefore, It Is a problem for them to know what lit¬ 
erature would be of most value to them In whatever time they 
could set aside. To take care of this problem the larger schools 
could develop a rotating committee of teachers whose work would 
be extremely valuable to the group. Brief annotations of the 
contents of professional books could be prepared by this commi¬ 
ttee. As magazines come In, the committee could study them 
from the standpoint of the different teachers* needs, and com¬ 
pile a list of articles with an annotation and the name of the 
magazine In which the article Is to be found. This committee 
would also clip various articles on particular units of work 
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and then file them according to the subject. Information com¬ 
plied by the committee should be duplicated and circulated to 
every teacher. As the author mentioned above, It Is necessary 
that this be a rotating committee so as not to make It a task 
for any Individual teacher. In the larger schools It would be 
well for the administrator to select a teacher to act as pro¬ 
fessional librarian for the teachers. Her Job would be to main¬ 
tain a periodic search of the literature for reports on the 
latest finding In educational research bearing upon teaching 
methods. Periodically she would make a report of a few pages, 
listing and briefly describing the contents of references which 
have been found. These reports would be mimeographed and dis¬ 
tributed to every teacher. The librarian would also file Im¬ 
portant teaching and professional material. The author did not 
mention the method of procuring the professional literature, 
because the system should already have an excellent professional 
library before any thought Is given to having a librarian. The 
librarian should be given free time from teaching to accomplish 
her duties. If this Is not possible, the system should by all 
means compensate her for doing It after school hours. 
Adequate Library — The author found from personal Inter¬ 
views with the subjects and from the written Information ob¬ 
tained, a substantial niunber felt that their professional lib¬ 
raries were Inadequate. 
It would be a very difficult task for anyone to state what 
would be an adequate professional library for the elementary 
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flohool. The size of the library depends on a great number of 
variables, which at times are Impossible to control. However, 
It would be well for the library to consist of a collection of 
the best books on methods, technique, supervision and adminis¬ 
tration, and the chief professional Journals. The yearbooks 
and publications of the educational societies, together with 
the more Important bulletins of the state education departments 
and the United States Office of Education. Sajnple copies of 
the most recent published Instinietlonal materials should be In¬ 
cluded. If the library Is to function properly, It must have 
a well planned organization. The teachers should feel free to 
borrow books and periodicals for use In professional courses. 
The Ideal location for an efficient library Is the faculty 
meeting room. If this Is not possible, then the teachers* room 
will fill the need. It would be well for the school department 
to purchase the literature upon the recommendation of the elem¬ 
entary supervisor and teachers. Educational authorities should 
be consulted as an aid to the selection of the best literature 
possible. In developing a professional library it would not 
be wise to concentrate on one type of literature at the ex - 
pense of the others. At all coots the teachers should be all¬ 
owed an active part In all stages of the development, since 
they will be the one to use the library. 
Location of the Library — As the author mentioned above, 
the ideal location for the library would be the faculty room 
described earlier In the discussion. The next recommendation 
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Is the teachers* room. However, the expense of developing an 
adequate library In each elementary school would be prohibited 
for a small town^ The writer discovered that most systems main¬ 
tain their libraries in offices of the superintendent of schools. 
It was also discovered that a large percentage of the elementary 
teachers felt that this library was not accessible to them; and 
that they felt uneasy In going to the Superintendent *s office 
to procure a book or periodical. In most cases the teacher 
took no active part In the development of the professional lib¬ 
rary, A great many times a teacher wanted to consult a book, 
but failed to do so because of Its location, A teacher want¬ 
ing Just to read one chapter of a book or an article In a peri¬ 
odical, felt uneasy sitting In the superintendent’s private 
office to do so. Some teachers felt that a visit to the Super¬ 
intendent’s office to obtain a book or periodical called for 
a conversation which at times they were unwilling to enter. 
Looking at the library situation from the viewpoint of the 
superintendent, one must consider that If the library la used 
to any extent by the teachers of the system It will result In 
a great many needless Interruptions Into the dally work of the 
administrator. Some systems locate their library In the outer 
offloe of the superintendent. While this has advantages over 
the Inner office, It leaves a great deal of librarian work for 
the superintendent’s secretary which Is not necessary. One 
must not take for granted that either the superintendent or 
hlB secretary should be called on to act as librarian for the 
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professional library. Many times the administrator la confer¬ 
ring with visitors pnd should not be disturbed by a teacher 
borrowing a book for the library. Perhaps if the libraries 
were extensively used, the superintendents in general would 
search for another location. 
The writer found that a few professional libraries are 
located In the principalis private office. This location has 
many of the disadvantages of the library in the superintendent*s 
private office. It was discovered that the principal*s outer 
office was used as a location for professional libraries In a 
few oases. This is probably due to the fact that few elemen¬ 
tary school principals have an outer office as well as a private 
one. Since many of the respondents felt that the above libraries 
were not accessible to them, the author suggests that the town 
or city library would be an excellent location for a professional 
library In a town or city with a number of elementary schools. 
This has all the advantages of superintendent * a office and many 
additional ones. In most oases the town or city library Is cen¬ 
trally Ideated, and the library would be available to the teach¬ 
er during the evening and Saturdays. The literature could be 
filed by an experienced librarian and bo readily accessible to 
the teacher. Often the professional libraries have no adequate 
method for checking tardy borrowers. The town or city library 
without any added trouble could develop an extensive professional 
library by having Individual teachers place their personal lit¬ 
erature on the bookshelf for the use of all. 
- 59 - 
One Important factor In having the town or city library 
as a location for the professional literature, Is that parents 
would have the opportunity to r ead the literature and thus be¬ 
come acquainted with the problems of the teacher. At the pres¬ 
ent time the parent or Interested citizen of the community hasn't 
any opportunity to come Into contact with educational professional 
literature. 
Summary — The majority of the teachers felt that profes¬ 
sional literature aided them In their teaching and that suffl*^ 
dent time was available for this type of reading. However, It 
was surprising to discover that the average teacher read very 
little In the last three years. 
The reason for this could be, as the teachers Indicated, 
that many school systems do not have an adequate professional 
library readily accessible to them. Perhaps If administrators 
took a more active Interest In such a library, the values of 
professional literature would be realized. 

Wm.M,Finnegan 
Draduate Division 
University of Massachusetts 
Amherst I Massachusetts 
SELECTED BIBLIOGRAPHT 
(read since Sept.*50) 
BOOK 
Read In 
entirety 
Read to 
solve prob. 
Read 
genl. 
for 
Interest 
1) Adams, et al, TEACHINU 
CHILDREN TO READ, N.Y.; 
Ronald Press, 19^9. ..x, ..... . 
2) Averin, PSYCHOLOOY OFOHE 
ELEMENTARY SCHOOL CHILD, 
N.Y.; Longmans,Oreen A Co. 
*49.. ... X. 
3) Blough, et al, TEACHING 
ELEMENTARY SCIENCE,Wash., 
D.C.sU.S. Office of Inf. 
*48...X. 
4) Blough and Huggard, ELEH- 
ENTARY SCHOOL SCIENCE AND 
HOW TO TEACH IT, N.Y.J 
Drydon Press, *51 •••»••• • . 
5) Bond, Guy and Eva, TEACH- 
ING THE CHILD TO READ, 
N.Y.; Macmillan, *43. 
6) Brownell, PRINCIPLES OP 
HEALTH EDUCATION APPLIED, 
N.Y.J McGrav-Hlll, *49...x 
7) Brueokner and Grossnlckle, 
HOW TO MAKE ARITHMETIC 
MEANINGFUL, Phllaj J.C. 
Winston Co.*4?  x 
8) Buckingham, ELEMENTARY 
ARITHMETIC, ITS THEORY 
AND PRACTICE, Boston: 
Ginn A Co., *4?  
62 - 
BOOK 
Read in 
entirety 
Read to 
solve proh. 
Read 
genl. 
for 
interest 
9) Caswell, EDUCATION IN THE 
ELEMENTARY SCHOOL, N.Y.: 
Amer. Bk« 0o« *42.x 
10) Ohenowath and Selkirk, 
HCHOOL HEALTH PROBLEMS, 
N.y*; Crofts A Co., *4? . 
11) Craig, SCIENCE FOR THE 
ELEMENTARY TEACHER, Boston 
Cinn A Co., *40.x 
12) Cromwell, THE HEALTH OF 
THE SCHOOL CHILD, Philaj 
VT.B. Saunders Go., *46 ......... 
13) Clark, et al, PRIMARY 
ARITHMETIC THROUGH EX¬ 
PERIENCE, N.Y.; WORLD 
Book Co., *37  
14) Dale, AUDIO-VISUAL METH¬ 
ODS IN TEACHING. N.Y.J 
Dryden Press, *46 . . ... 
15) Doloh, BETTER SPELLING, 
Champaign, Ill: Gerrard, 
16) Durrell, IMPROVEMENT OP 
BASIC READING ABILITIES, 
N.y.:World Bk. Co., *40.x. 
17) Ferebee, et al, THEY ALL 
WANT TO WRITE, N.Y.J 
Bobbs-Merill, *39  
18) Fields and Edgerton, TEA¬ 
CHERS* GUIDE FOR HEALTH 
EDUCATION, Brooklyn; Ren- 
sen Press, *49...^ 
19) Gates, THE IMPROVEMENT 
OF READING, N.Y.; Hao- 
millan, *4?.x . . . 
20) Gessell and Lig, THE 
CHILD FROM FIVE TO TEN. 
N.YTjHarper A Broa.,*4o . . .. . 
BOOK 
Read in Head to Heal for 
entirety solve prob. genl. Interest 
21) Oray, ON THEIR OWN IN 
READING, Chicago: Scott, 
Porearaan, & Co*, *48 . •  
22) Grout, HEALTH TEACHING 
IN SCHOOLS, Phila: W.B. 
Saunders Co., *48... 
23) Heiea, et al, MODERN 
METHODS AND MATERIALS 
FOR TEACHING SCIENCE, 
N.Y.: Maoraillan, *40.x. 
24) Hildreth, CHILD GROWTH 
THROUGH EDUCATION, N.Y.J 
Ronald Press, *48.x. 
25) Hildreth, LEARNING THE 
THREE R*3, Minns Eduo. 
Teat Bureau, *4? ..... .  
26) Hookett and Jacobsen, 
MODERN PRACTICES IN THE 
ELEMENTARY SCHOOL, N.Y,: 
Ginn & Co., *43.x 
27) Harms, HANDBOOK OP CHILD 
GUIDANCE, N.Y.: Child 
Care Pub., *4?.3C 
28) Horn, METHODS OP INSTRUC¬ 
TION IN THE SOCIAL STUDIES, 
Chicago: Chas. Scribner*a 
Sons, *37... 
29) Hersild, CHILD PSYCHOLOGY, 
N.Y., Prentice-Hall, *47 . 
30) Lambert, UNDERSTAND YOUR 
CHILD PROM SIX TO TWELVE, 
Pub. Affairs Pham. #144. 
N.Y. Pub. Aff. Comm., *48 
31) Lamoreau and Lee, LEARN¬ 
ING TO READ THROUGH EXPERI¬ 
ENCE, N.Y.; Appleton- 
Century, *43  
6k 
Read In Read to Read for 
BOOK entirety solve prob. genl. Interest 
32) Lane, PROaRESSIVE ELEM¬ 
ENTARY SCHOOL, BOSTON; 
Boughton-MlfflIn, *38 . ♦ . . 
33) Lane, THE TEACHER IN THE 
MODERN ELEMENTARY SCHOOL, 
Boston; Houghton-Mlf- 
flln, *41 : ■.. 
34) Lee and Lee, THE CHILD 
AND HIS CURRICULUM, N.Y.; 
Appleton-Century, *40 ... x 
35) Maoomber, GUIDINO CHILD 
DEVELOPMENT IN THE ELEM- 
ENTMRY SCHOOL, N.Y.J 
Amer. Bk. Co., *48 * . . .x 
36) MoKee, THE TEACHING OP 
READING IN THE ELEMEN¬ 
TARY SCHOOL, Boston; 
Houghton-Mlfflln, *48 . . . x 
37) MoKown and Roberts, 
AUDIO-VISUAL AIDS TO 
INSTRUCTION, N.Y.: Kc- 
Graw-Hlll, *40.x 
38) Mehl, et al, TEACHING 
IN THE ELEMENTARY SCHOOL, 
N.Y.5 Ronald Press, *50 • • • 
39) Mlohaells, SOCIAL STUDIES 
OP CHILDREN IN A DEMOCRACY, 
Pren-Hall . 
40) Millard, CHILD GROWTH AND 
DEVELOPMENT IN THE ELEMt 
ENTARY SCHOOL. Heath. *51 . . 
41) Morton, TEACHING ARITH^ 
METIG IN THE ELEMENTARY 
SCHOOL, Chicago; Silver 
Burdett, * 39. 
42) Mulgrave, SPEECH POR THE 
CLASSROOM TEACHER, Pren.- 
Hall, *51 . 
BOOK 
Read in Read to Read for 
entirety eolvo prob, genl. Interest 
43) Olson, CHIIJ) DEVEIX)PMENT, 
N.I.S Heath, '49 . 
44) Otto, PRINCIPLES OP ELEM¬ 
ENTARY EDtICATION, Rhine, 
•49.X 
45) Preston, TEACHINO THE 
SOCIAL STTTDIES IN THE . 
ELEMENTARY SCHOOL, N.Y.J 
Rhlnehart, '30 . 
46) Rasmussen, SPEECH METR" 
0D8 IN THE ELEMENTARY 
SCHOOL, N.Y.l RONALD 
Press, '49  
47) Rosenqulat, YO0NO CHILD¬ 
REN LEARN TO USE ARITH¬ 
METIC, N.Y.: Olnn A Co. . . . 
48) Russell, CHILDREN LEARN 
TO READ, N.Y.J Olnn, '49 . . 
49) Spitter, TEACHINO OP 
ARITHMETIC, Boston; 
Houghton-Mlfflln, '48 ... . 
50) Stern, CHILDREN DISCOVER 
ARITHMETIC, N.Y.l Har¬ 
per, '49. 
51) Stone, HOW TO TEACH PRI¬ 
MARY NUMBERS, Webster, 
'49.X 
52) Underhill, THE ORIOINB 
AND DEVELOPMENT OP ELE¬ 
MENTARY SCHOOL SCIENCE, 
Chicago: Scott, Poree- 
oan, A Co., '41 . 
53) Warner, SPEECH IN THE 
ELEMENTARY SCHOOL, N.Y.l 
Apploton-Century, '4? . . . . 
66 
BOOK 
Read in Read to Read for 
entirety solve prob. genl, Intereat 
54) Wealey and Adama, TEACH- 
INO THE SOCIAL STUDIES 
IN THE ELEMENTARY SCHOOLS, 
Boston: Heath, *46 . « « 
55) Wheat, THE PSYCHOLOOX AND 
TEACHING OP ARITHMETIC, 
N.Y.i Heath, *37 . 
56) Wllloookaon and Horn, 
SOCIAL EDUCATION FOR 
YOUNG CHILDREN, Nat. 
Coun. for Soc. Studies, 
NEA, Wash., *46 . 
57) Wilson, ot al, TEACHING 
THE NEW ARITHMETIC, Mo- 
Graw-Hlll, *51 . 
58) Winn, ENCYCLOPEDIA OF 
CHILD GUIDANCE, N.Y.J 
Philoaophloal Library, 
Ino., *43.. . . 
59) Witty, READING IN HODERN 
EDUCATION, Boston: Heath, 
*49  
PERIODICAL 
Read In Read to Raad for 
entirety solve prob. genl. Interest 
60) AUDIO-VISUAL GUIDE, N.J.; 
Educational and Recrea¬ 
tional Guides, Ino. 
61) THE CHILD, Supt. of Docu¬ 
ments, Washington, D. C. , , 
62) CHILDHOOD EDUCATION, A88*n. 
for Childhood Education In¬ 
ternational, Wash., D. C. . 
63) EDUCATION, Boston, Palmer 
Co. • *  
67 
Read in Read to Read for 
PERIODICAL entirety solve prob; genl. Interest 
64) EDUCATIONAL SCREEN, 
Chioago: Eduoation 
Sox*eon, Ino. 
65) ELEMENTARY SCHOOL JOUR* 
HAL, Chioago Dept, of 
Eduoation, Univ. of Chi¬ 
oago .  
66) GRADE TEACHER, Educa¬ 
tional Pub. Co., 
Darien, Conn.z 
67) INSTRUCTOR, 7.A. Oven 
Pub. Co., N. Y. • • . , . . z 
68) JOURNAL OP THE NATIONAL 
EDUCATION ASSOCIATION, 
N.E.A., Vashington, D.C. . . 
69) MASSACHUSETTS TEACHER, 
Mass. Teachers' Federa¬ 
tion, Boston.z 
70) NATION'S SCHOOLS, Chic¬ 
ago; Nation's Schools 
Pub. Co. . • .  
71) SCHOOL AND SOCIETY, N.Y.; 
Soc. of the Advanoement 
of Education, Ino. 
YEARBOOE Read in Read to Read for 
entirety solve prob. genl. interest 
72) LA^UAGES, ARTS IN THE 
SLEKEHTARY SCHOOLS, 20th 
Yearbook, '41, N.E.A. 
Dept, of Elenentary 
Schools Principals . . . 
73) ELEMENTARY SCHOOLS; 
THE FRONTLINE OP DEMOC¬ 
RACY. 22nd Yearbook, '4-3 
N.E.A., Dept, of Elemen¬ 
tary School Principals . 
Read in Read to Read for 
YEARBOOK entirety •olve prob. genl. interest 
74) COMMUNITY LIVINO AND THE 
ELEMENTARY LIVINO, 24th 
Yearbook, *45, N.E.A. 
Dept, of Elementary School 
Principals  
73) THE PUBLIC AND THE ELEMEN¬ 
TARY SCHOOL^ 28th Yearbook, 
•49, N.E.A. Dept, of Elem. 
School Principals . z 
76) HEALTH IN THE ELEMENTARY 
SCHOOL, 29th Yearbook, *50, 
N.E.A., Dept, of Elem. 
School Principals ...... 
77) TOWARD BETTER TEACHINO, «49 
Ase'n. for Supervision and 
Curriculum Development . . . 
78) TEACHING LANGUAOE IN THE 
ELEMIIITARY SCHOOL, *45, 
National Society for the 
Study of Education . • . . .z 
79) TKACHINa READING IN THE 
ELEMENTARY SCHOOL, 48th 
Yesirbook, *48, Nat. Soc. 
for the Study of Educ. . . . 
80) SCIENCE EDUCATION IN THE 
AMERICAN SCHOOLS, *47, 
Nat. Soc. for the Study 
Education . .  
— 69 ** 
CHECKLIST QIHESTIONNAIRE 
Pleaee answer the following questions by placing a check 
In the appropriate space. 
1. Source of Literature 
School Library 
Town or City Library 
Personal Library 
School Depart me nt Library 
College Library 
Others _ 
2. Does the literature aid you In your teaching? 
- No ■ 
3. Bo you periodically purchase professional literature? 
4. What is the approximate amount you spend per year on 
professional literature? 
$5,00 to #10,00 _ 
#10,00 to #25.00 _ 
Over #25.00 
5. Does your system have an adequate professional 
library? 
Yes No 
6. Is It accessible to you? 
^®8 No 
7. Where Is It located? 
3upt,*8 private office 
Supt,*s outer office 
Principal’s private office 
Principal’s outer office 
Teachers’ Room 
Others __ 
8. Do you feel that school time should be set aside for 
this type of reading? 
Yes _ No _ 
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9# How many years 6t teaching experience do you have? 
Up to three . 
Three to five ___ 
Five to ten __ 
Over ten __ 
10, Do you feel that you have time to read professional 
literature? 
Yes _ No _ 
11, Do you feel that professional literature should be 
stressed in undergraduate study? 
Yes _ No _ 
Graduate study? Yes __ No _ 
12, Vhat degrees do you hold? 
Bachelor's 
Master's 
Doctor's 
13• 1^0 you feel that teachers should be required to read 
special readings In their field? 
Yes . No ... 
14, What do you feel are the strong points In professional 
literature? 
To the point 
Solves everyday problems 
Easy to understand 
Easy to apply _ 
Others 
15. What do you feel are the weak points In professional 
literature? 
Vague 
Impractical _ 
Theoretical __ 
Can't be applied to your situation _ 
Others _  
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